"CLIL stands for Content and Language Integrated Learning and it refers to educational settings where a language other than the students' mother tongue is used as the medium of instruction. Researchers and practitioners have been using it as an umbrella term to refer to the various European programmes of bilingual education"(Matthaioudakis, 2014). In other words, the term CLIL describes both learning another (content) subject (Citizenship Education in our case) through the medium of a foreign language (i.e. English) and learning a foreign language (i.e. English) by studying a content-based subject (i.e. Citizenship Education). Forms of CLIL have previously been known as "Content-based instruction", "English across the curriculum" and "Bilingual education".
The basis of CLIL is that content subjects are taught and learnt in a language which is not the learners' mother tongue. Language is integrated into the broad curriculum and its knowledge becomes the means of  learning content; it is seen in real-life situations, in which it can be acquired by students. It is, thus, natural language development which builds on other forms of learning, improved through increased motivation and the study of the natural language seen in context. CLIL is based on language acquisition rather than enforced learning. Moreover, when learners are interested in a topic, they are motivated to acquire language to communicate. Fluency is more important than accuracy and errors are a natural part of language learning. CLIL draws on the lexical approach, encouraging learners to notice language while reading. Focus is on lexis rather than on grammar since language is related to the subject. Level and grading are unimportant; pre-, while- and post-reading tasks are as appropriate in the subject context as in the language context.
The whole concept of CLIL is based around four principles of learning, known as "the 4 Cs"
Communication. All students come to class with the potential to participate in a positive way. This increases personal investment and ownership of their learning, which helps make language more memorable in all subjects.
Culture. It is important for learners to feel that they can share and work as part of a group and that they have something in common with others in their class. This builds up their respect for others and their own self-confidence.
Cognition. Students like to bring knowledge into the classroom and feel comfortable dealing with familiar subject matters but they also remember challenging situations better than easy tasks. Students are encouraged to use a range of thinking skills, their real life experiences as well as their own level of articulation, achievement and evaluation. In some cases, it has been found that the thinking and content processes are faster in the foreign language.
Content. Students pay far more attention to the situation than to the language; moreover, they learn through experiential activities and link new information to existing knowledge inside and outside the classroom. Content needs to be natural, real or understandable, relate to the children's previous experiences, be engaging and allow for learning to be active, encouraging language use as a vehicle to do things (simulations, tasks, role plays).
The introduction of CLIL at all educational levels has been recorded as one of the priorities of various Educational systems in Europe, in acknowledgement of its considerable beneficial aspects. The European Union is advocating education for mobility, employability and growth. This, by default, suggests an education which is based on competences. In that sense, teaching content through a foreign language can be regarded as an approach to rise to this challenge because CLIL places learners in the role of researchers of resources, and co-creators of materials. It also promotes intercultural knowledge, understanding and communication while it confers the benefit of mobility of labour and social justice all over Europe.
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